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Strong Men
The strong men keep coming on. -  Sandburg
They dragged you from homeland,
They chained you in coffles,
They huddled you spoon-fashion in filthy hatches,
They sold you to give a few gentlemen ease.
They broke you in like oxen,
They scourged you,
They branded you,
They made your women breeders,
They swelled your numbers with bastards....
They taught you the religion they disgraced.
You sang:
Keep a-inchin’ along 
Lak a po’ inch worm....
You sang:
Bye and bye
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The strong men keep a-comin’ on 
The strong men git stronger.
They point with pride to the roads you built for them, 
They ride in comfort over the rails you laid for them, 
They put hammers in your hands 
And said—Drive so much before sundown.
You sang:
Ain’t no hammah 
In dis lan’,
Strikes lak mine, bebby,
Strikes lak mine.
They cooped you in their kitchens,
They penned you in their factories,
They gave you the jobs that they were too good for, 
They tried to guarantee happiness to themselves 
By shunting dirt and misery to you.
You sang:
Me an’ muh baby gonna shine, shine 
Me an’ muh baby gonna shine.
The strong men keep a cornin’ on 
The strong men git stronger....
They bought off some of your leaders 
You stumbled, as blind men will....
They coaxed you, unwontedly soft-voiced....
You followed a way.
Then laughed as usual.
They heard the laugh and wondered;
Uncomfortable;
Unadmitting a deeper terror....
The strong men keep a-comin’ on 
Gittin’ stronger....
What, from the slums 
Where they have hemmed you,
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What, from the tiny huts 
They could not keep from you—
What reaches them
Making them ill at ease, fearful?
Today they shout prohibition at you 
“Thou shalt not this”
“Thou shalt not that”
“Reserved for whites only”
You laugh.
One thing they cannot prohibit—
The strong men.. ..coming on 
The strong men gittin stronger.
Strong men....
Stronger....
To my two sons, Kimera Anotchi and Khareth Amari, the standard has been set, what are 
you prepared to do?
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FACTORS THAT INFLUENCE OMAHA PUBLIC SCHOOLS 
AFRICAN-AMERICAN AND CAUCASIAN MALES’
DECISIONS TO BECOME EDUCATORS
Jerry M. Bartee, Ed. D.
University of Nebraska, 2003
Advisor: Dr. Jack McKay
The purpose of this study was to compare the perceptions of African-American 
male educators to Caucasian male educators who are currently in the Omaha Public 
School District, and to determine if there were differences in demographic characteristics 
and perceptions that influenced their decision to become educators.
The sample for this study was comprised of African-American male and 
Caucasian male educators from the Omaha Public School District in Omaha, Nebraska, in 
2001-2002 school year. All sixty-one (61) African-American educators who are certified 
were asked to participate. A matched replication of that sample was devised with 
assistance of the Omaha Public Schools Human Resource department from Caucasian 
males in similar positions with similar educational backgrounds and similar years of 
experience. There were a total of 122 educators from the Omaha Public School District 
who were requested to participate in this study.
Research question one asked: Are there differences between African-American 
and Caucasian male educators in their perceptions of factors that influenced their decision 
to become educators? The perceived differences found were the factors of church 
attendance and finance.
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Research question two asked: Are there differences between African-American 
and Caucasian male educators in their perceptions of the influence of role models in their 
decision to become educators? The perceived difference in the influence of role models 
was different between the two groups in regard to mothers and to minority role models.
Research question three asked: Are there common demographic characteristics of 
African-American and Caucasian males who chose education as a profession? There 
were common demographic characteristics between the two groups in regards to the 
participants’ level of education and years of experience as educators
Reviews of the current literature along with a statistical analysis of the data 
collected from the questionnaire were included in study. Recommendations for current 
practice and for further research were also stated.
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It is inherently important that all students have positive role models and that they 
are able to see themselves reflected in those with whom they interact on a daily basis. 
Students need to be taught by instructors who provide motivation and mirror the student 
population at the school (Haberman, 1987).
Minority students are more likely to learn from teachers who have similar ethnic 
backgrounds than from educators of different backgrounds (Bunce, 1996). Both African- 
American and Caucasian students scored higher in mathematics and reading assessments 
when their teachers were of the same race (Dee, 2001). Thomas S. Dee conducted a 
study in which he re-analyzed the data collected in the Tennessee STAR Project of the 
1980s. The STAR Project followed 6000 Tennessee students from kindergarten through 
third grade. Dee found that students who had teachers of their own race for at least one 
of the four years of the study scored 3 to 4 percentile points higher on standardized tests. 
He found students scored higher in mathematics and reading than those students who had 
teachers of a different race for all four years of the study.
Minority teachers have life experiences which help them understand and relate to 
their students. Unfortunately, there is a decline in the number of minorities who are 
choosing education as a profession, especially within the African-American male 
population (Bunce, 1996, Cole, 1986, & Haberman 1987).
The under representation of African-American males in the education profession 
has been a continuing concern for educators, researchers, and policy makers alike 
(Darling-Hammond & Sclan, 1996; Dilworth, 1990; Gordon, 1994; Haberman, 1996; 
King, 1993). Finding enough African-American applicants has been problematic 
(Haberman, 1996). Haberman feels this may be due to the siphoning of talented African- 
Americans to other professions or the inability of African-Americans to meet the teacher
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education certification requirements. Whatever the reason, it is obvious that the current 
methods of recruitment have not resulted in the level of diversity needed in our schools 
for our students (Boyer & Baptiste, 1996; Dilworth, 1990; Holmes, 1990).
Statement of the Problem
African-American males have high poverty and dropout rates (Williams, 1992). 
For example, in 1998 the poverty rate of African-American males was 24.7% compared 
to white males, which was 8.9%. This is a 15.8% difference between the two races.
There is also a substantial difference in dropout rates between the two races. The drop 
out rate in 1998 was 15.5 % for African-American males and 8.6% for white males (U.S. 
Department of Commerce, 1999). There is an obvious need to address these inequities. 
All young men need the support of teachers, counselors, and administrators from similar 
cultures who have an understanding of their cultural, family, and community practices 
and behaviors. Educators can serve as mentors and role models to these young men and 
assist them both academically and socially.
As the enrollment of African-American male students has increased, the number 
of African-American educators has decreased (Dilworth, 1990). Therefore, the 
recruitment of minorities in the field of education is crucial. It is essential that we 
understand what motivates and who influences African-American males to enter the field 
of education. Additional research is needed in this area.
Purpose of the Study
The purpose of this study was to compare the perceptions of African-American 
male educators to Caucasian male educators who are currently in the Omaha Public 
School District, and to determine if there were differences in demographic characteristics 
and perceptions that influenced their decision to become educators. The following 
research questions were addressed in this study.
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Research Questions
1. Are there differences between African-American and Caucasian male 
educators in their perceptions of factors that influenced their decision to become 
educators?
2. Are there differences between African-American and Caucasian male 
educators in their perceptions of the influence of role models in their decision to become 
educators?
3. Are there common demographic characteristics of African-American and 
Caucasian males who chose education as a profession?
Theoretical Perspective
The theoretical framework of this study was based on Krumboltz (1976) social 
learning theory of career decision-making. His theory states that the majority of an 
individual's personal growth takes place from social learning, environmental conditions, 
genetic influence, and learned and modeled experiences. His theory states that 
individuals choose their careers based on what they have learned and from whom they 
have learned it. According to his theory, career choices, which are often learned from 
others, are most likely learned from others who are from similar backgrounds. 
Krumboltz’s theory supports the need for additional minority teachers because the 
number of minority students continues to rise while the number of minority teachers 
decreases. Thus, the disparity between the number of minority students and minority 
teachers continues to increase, based on theory. This is detrimental to minority student 
achievement.
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Based on Krumboltz’s theory, it is essential to find out if  and how African- 
American males are influenced differently than Caucasian males so that school districts 
can address those differences. In this way, young African-American males can 
potentially be influenced by experienced African-American males in ways that may 
increase the number of African- American males continuing their education and possibly 
choosing education as a profession.
Assumptions
The assumptions of this study are as follows: (a) the respondents who participate 
in the study understood the questions and gave accurate and honest answers; (b) the 
questionnaire was a valid measure of the research questions; (c) the respondents have the 
ability to recollect the factors and people who influenced their career decisions made 
years ago.
Limitations
The limitations of the study include the following: (a) the questionnaire was based 
on self-reporting and has a potential for biased answers; (b) participation in the study was 
voluntary which may have led to decreased participation, and (c) to assure manageability 
of the collected data, survey instruments used only multiple choice items and did not 
include open-ended response items.
Delimitations
The study was delimited to African-American and Caucasian males from the 
Omaha Public School District. The Caucasian males were selected to replicate the 
African-American male sample.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Definition of Terms
African- American - an American of African ancestry, a member of the black race.
Caucasian - a white person, a member of the white race, Caucasoid race, and 
Caucasian race.
Cultural pluralism - two or more distinct groups to function separately without 
requiring any assimilation of one into the other (Pratte, 1979).
Culture - a way of perceiving, believing, evaluating, and behaving (Goodenough,
1987). Culture is also a shared organization prevalent in a community and means of 
communicative action (LeVine, 1984).
Disadvantaged students - students who exhibit specific characteristics, such as: 
a) low income backgrounds, b) cultural, ethnic, or racial minorities, c) physically 
disabled, or d) under prepared for college by their high schools.
Ethnic group - a group of people who do not set the dominant style of life or 
control the privileges and power in most societies.
Ethnicity - culturally acquired differences that include, but are not limited to, 
language, religion, national origin, or any distinctive cultural trait.
Minority - a group or faction of the population that consists of less than one-half 
of the total population. This group is often singled out from the others in the society in 
which they live because of physical or cultural characteristics.
Multiculturalism - individuals who have competencies in and can operate 
successfully in two or more different cultures.
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Multicultural education - an educational reform movement that is concerned with 
increasing educational equity for a range of cultural and ethnic groups (Banks, 1992).
Non minority - a group or faction of the population that consists of more than 
one-half of the total population.
Poverty - absolute deprivation and lacking the basic necessities. Relative 
deprivation is the inability to maintain the living standard in society that is considered 
normal.
Race - genetically transmitted physical characteristics of different human groups.
Role model - a person who displays exemplary characteristics and traits that 
others can emulate.
Sociocultural theory - a theory that learning is a social process as well as a 
cultural process.
Suburban - smaller towns, cities, and villages, usually residential that surrounds or 
is contiguous to a major city.
Under represented group - a group of individuals whose representation among one 
group in the state is proportionally less than its representation among the population in 
the state over a significant period of time.
Urban - a center of population, commerce, and culture with a population of 
significant size and importance.
Significance of Study
Current research on the factors which influence African-American males to 
choose education as a profession is limited. Little is known about their demographic
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background, their motives for becoming educators or the factors that influenced their 
decision. Dilworth (1990) noted sub-cultural groups within the education profession 
have not been investigated; what is known about educators has been generalized to all 
educators regardless of race or cultural affiliation, perhaps because the investigators 
believe that race and ethnicity have little effect on the educational process. However, in 
1990, Irvine found that background does influence the expectations the teachers set for 
students who are racially or culturally diverse. In 1988, Ehrenberg found that teachers 
tend to evaluate students of their own race higher than other students. His study was 
based on teacher survey responses when asked about various groups of students academic 
potential (Viadero, 2001).
This study can help decision-makers to better understand the factors that influence 
African-American and Caucasian males decisions to become educators. The first step is 
understanding how African-American males differ from Caucasian males. By doing so, 
school districts can identify, recruit, and retain male educators in an effort to significantly 
increase the number of African-American males that choose education as a profession. 
Overview of Remaining Chapters
Chapter 2 contains a review of the literature relevant to this study. The 
methodology used for implementation of this study is outlined in Chapter 3. Survey 
results and their findings will be presented in Chapter 4. Chapter 5 will contain 
conclusions and discussions of the study’s findings, as well as suggestions for further 
research.
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Chapter 2 
Review of Related Literature 
In urban schools across the nation there is a growing concern regarding the 
disproportionately small number of African-American teachers compared to the growing 
number of African-American school-aged children. African-American students make up 
16% of the total enrollment in public schools. African-American teachers, in contrast, 
comprise only 8% of the national teaching force in public schools, thus reducing 
opportunities for all students to be exposed to a diverse teaching force (National Center 
for Educational Statistics, 1996). During the 1980s, a wave of educational research 
called attention to the shortage of African-American teachers in public schools (Cole, 
1986; Dilworth, 1987; Empey, 1984; Irvine, 1988; Reed, 1986; Stewart, 1989). A 
common finding in the research is that African-American students do not choose careers 
in teaching because they now have expanded career options from which to select (Irvine,
1988). Low salaries and limited upward mobility are also reasons why many African- 
American students do not choose careers in teaching. Other research suggests that 
discipline problems and negative experiences in schools ultimately shape their view of 
education as a profession (Gordon, 1994; Kunjufu, 1990; Su, 1997; Wilder, 1999).
Literature supports the idea that African-American teachers are often more 
successful than white teachers in connecting the cultural lives of African-American 
students. African-American teachers assist students in academic performance and also 
help in reducing discipline problems (Dilworth, 1987; Foster, 1993; Irvine, 1988; King, 
1993; Ladson-Billings, 1990; Meier, Stewart, & England, 1989; Reed, 1986).
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Researchers have found that a teacher's race was strongly associated with his or her 
expectations for students' success in college (Beady and Hansel, 1981; Irvine, 1988). 
More specifically, Beady and Hansel found that African-American teachers held higher 
expectations for their African-American students than did white teachers. Their findings 
held true in both low-and high-achieving Black schools. Farkas, Sheehan, Grabe, and 
Shuan (1990) tested interactions between teachers and students and found that 
absenteeism and discipline problems decreased markedly when African-American 
students had African-American teachers.
Another important aspect of the African- American teacher shortage is that 
African-American students don't have the chance to develop relationships with teachers 
similar to themselves. These relationships often have a positive impact on the students 
and their academic achievement. This substantiates the need for more African-American 
teachers so that more students could have role models to positively affect students' lives 
and academic performance (Stewart, 1989). In the next decade, two million teachers will 
be hired to teach in U.S. schools and new opportunities to increase the number of 
African-American teachers will be available (Darling-Hammond, 1996). However, it 
must be recognized that a decade after the 1980s, the goal to diversify the teaching force 
and to attract more African-American teachers into public schools, that goal remains 
unmet (Futrell-Hatwood, 1999). Therefore, school districts need to once again address 
the shortage of minority teachers and specifically the shortage of African-American male 
teachers.
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The Role of African-American Teachers
Multicultural Education
The multicultural classroom needs to promote tolerance and acceptance of 
students. This creates a demand for teachers to be aware of the cultural differences 
within the student population, “differences that affect learning styles, student behaviors, 
and relationships at school and at home” (Skylarz, 1993). The approaches that are most 
effective in schools make use of and value students' strengths, experiences and 
backgrounds (Pease-Alvarez, Lucind, Halkuta, and Kenji 1992).
Students from ethnically and racially diverse backgrounds have the highest rate of 
poverty and dropout rates from school (Williams, 1992). These students desperately need 
support from teachers. It is especially beneficial if they are from the same culture and 
have an understanding of that culture's and family values and behaviors (Stewart, 1989). 
These teachers can serve as role models for these students and often model academic 
achievement and success. Martinez (1991) suggests that the lack of minority teachers in 
schools provides little incentive for minority students to reach their potential in schools. 
He states, "that the lack of role models of the same race and ethnicity can affect students 
in regards of academic success, career and life aspirations" (p. 46).
Studies have shown that students pay closer attention to classroom learning 
materials that include examples from their own ethnic or cultural backgrounds (Williams 
1992). Personal identification with teachers from similar cultural backgrounds stimulates 
students' interest in the same way. Students build self-esteem based on recognizing that 
school personnel understand and value their backgrounds, languages, and experiences




Mahoney advised, "without support, young men with the potential to climb up 
and out fall back into the street culture that only promises hopelessness," (Mahoney, 
1993, p. 35). This, along with the disproportionately high number of black males raised 
in female-headed households with relatively few male role models in our inner cities, 
accentuates the need for successful black males to serve as role models for inner city 
Black youth. According to Green, Sullivan, & Beyard-Tyler, (1982) the lack of 
consistent positive and literate African-American male role models is one of the most 
crucial psychosocial deficits in the environment of inner city Black youth. One of the 
major problems is that Black males often have little contact with successful Black males 
who have been to college. Most often they have contact with those who have been 
successful in the underground economy (Assiby-Mensah, 1997).
Project 2000 addressed what many theorists defined as the early primary conflicts 
between non-school and school cultures for African-American males. Project 2000 is an 
educational mentoring and academic support model for inner-city African-American 
young boys and men. The community-based program uses the support of civic and 
corporate sponsors, and volunteers to provide African-American young men with adult 
male role models to offer assistance with academic subjects, camaraderie, and guidance. 
The program is centered out of the Washington, D.C. area. The investigators believe the 
early conflict primarily stems from the female authority structures that exist in most 
elementary schools. Young Black males from the inner city live in predominantly
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female-headed households, with limited adult male role models who value academic 
achievement. They also see few male role models in their schools. For this reason many 
young Black males see school in contrast to the world of men as they know it (Holland, 
1991). This, along with the emphasis on performance-based instructional strategies that 
require children to imitate behaviors modeled to them by teachers who are predominantly 
female, may lead young inner city Black men to feel that school work and activities are 
"what girls do." The songs and games that are key instructional elements of the primary 
grades are often viewed by young African-American males as "too feminine." These 
students rarely see men in their communities engaging in these types of activities and are 
exposed to few, if any, male teachers in their primary grades. Therefore, students' 
willingness to participate in activities such as singing the "A-B-C" song is often in 
conflict to their need to appear masculine (Holland, 1991).
It is understood that teachers assist students in forming opinions about society and 
their own futures. The teacher's race and background model authority and power in 
society. This often influences students' attitudes toward school (Carnegie, 1986).
Research has shown employing minority teachers is a method of assisting 
students in improving their opinions about themselves and society (Adair, 1984; Foster, 
1989, Graham, 1987; King, 1993; Ladson-Billings, 1992; Stewart, Meier, & England,
1989). School districts that employ minority teachers may well improve minority student 
performance.
Under Representation of African-Americans in the Teaching Field
Given the importance of minorities in teaching, it is disturbing that so few
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African-Americans are deciding to choose education as a career. There are several 
organizations that have completed studies analyzing the issue of the minority teacher 
shortage (Holmes, 1990). Two of the most notable studies are from Holmes Group and 
Carnegie Forum, both conducted in 1986. Both of these studies recommended that 
colleges and universities work with public and private schools to establish programs to 
recruit minority teachers. Reasons cited that could discourage minorities from entering 
the field of education are (a) lack of access to a college education, (b) negative 
experiences in their education careers, and (c) insufficient educational background in 
career areas.
Despite the need for and effort to recruit minority teachers, there is still a 
shortage. Nearly three million teachers, counselors, and administrators work in public 
schools (National Center for Educational Statistics, 1996, 1998). Of that number, only 
5% are identified as members of a racial/ethnic minority group. This number has 
decreased from 12% in the 1960s (American Association of Colleges of Teacher 
Education, 1990). In 1996, of the nation’s teacher workforce, 89% was white, compared 
to 92% in 1990 and 91% in 1986 (National Center for Educational Statistics, 1996). 
Recruiting people of color into the teaching profession has become a priority for school 
districts, particularly in urban school districts. Most urban districts have more minority 
teachers than do suburban and rural districts, but still are in need of more (Feistritzer & 
Chester, 1996). White teachers comprise 73% of the inner city teaching workforce 
compared to 98% in rural areas, 91% in small towns, and 81% in suburban districts. The 
largest growth in minority teachers has been in suburban districts. They grew from 6% in
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1990 to 13% in 1996. There was a minority teacher growth of 5% in small town districts; 
from 4% in 1990 to 9% in 1996 (Bunce, 1996).
Teachers in the Classroom
Retention of teachers is also an issue. The attrition rate among new teachers 
entering the profession is alarmingly high. Twenty-five to thirty percent of new teachers 
leave the field within five years after entering the classroom (Futrell, 1999). The 
National Center for Educational Statistics (1996) states that the public school teaching 
force in the United States is also getting older and becoming more female. Nearly three 
out of every four teachers (approximately 75%) in 1996 were women. This is an increase 
from 69% in 1986 and 71% in 1990. Seventy-nine percent of novice (less experienced) 
teachers are women, and 84% of teachers in there twenties are women.
With the diversified student population projected to grow, the aging and 
increasingly gender-imbalanced teaching population becomes a factor. The lack of 
minority teachers along with the high teacher attrition rates contributes to the need for 
additional teachers. As diversity increases in the student population, schools must 
increase diversity in the teaching population so that all students, regardless of race, have 
adults in the schools with whom they can identify (Bunce, 1996). It is essential that all 
teachers have the knowledge, skills, sensitivity, and training needed to successfully teach 
diverse populations of students (Futrell, 1999). Multicultural classrooms require teachers 
who are both aware of and sensitive to the cultural differences that exist within and 
between the students they teach (Skylarz, 1993).
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African-American Males and Education
Polite & Davis, (1999) identify that one of the most troubling problems facing 
educators in the United States is that of improving the educational status of urban 
African-American children, particularly males. Likewise, large suburban areas with high 
percentages of minority and low socio-economic student populations experience the same 
problems with African-American males as the urban areas they surround. Many of these 
suburban areas are situated within the first and second geographical rings surrounding 
core urban areas (Polite & Davis, 1999). Researchers show that as a group, African- 
American males in urban areas are placed at risk for numerous educational ills including
(a) unequal access to formal education, (b) poor academic performance, (c) social 
alienation at schools, (d) disproportionate percentages of academic and social reprimands, 
punishments, and suspensions, (e) low expectations for their educational achievement, 
and (f) disproportionate placement in special education programs (Garibaldi, 1988; 
Gordon, Gordon, & Nembhard, 1994; Harry & Anderson, 1994; Polite & Davis, 1999; 
Slaughter-Defoe & Richards, 1995). Among the many metaphors used to describe the 
precarious educational status of urban African-American males is “epidemic of failure” 
(Belmont, 1998, p.79).
Early educational experiences have extensive effects on the future educational 
attainment, employment, and family relations of students (Davis & Jordan, 1994). 
Negative experiences in school can threaten the educational experiences and academic 
achievement of African-American males at all levels of their educational experiences.
For example, although the overall dropout rate for these males has decreased significantly
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over the past 20 years, it was still an average of 15.4% in 1991 (Stewart, 1992). The 
dropout rate for African-American males is as high as 50% in some of the nation’s urban 
school districts (Stewart, 1992). There are many factors that could contribute to this high 
dropout rate and underachievement. They are (a) school, (b) family, (c) peers, (d) 
culture, and (e) economic factors (Ford, 1997; Lee, 1991).
The socialization of African-American males often encourages and rewards 
African-American males for not achieving academically (Fordham & Ogbu, 1986). This 
factor has been described as being manifested in young men's poor self-esteem, which 
can lead to low motivation and academic achievement. The academic and social 
problems confronting African-American male students are often further enhanced by 
educators’ attitudes and practices. Many educators' lack of understanding of or 
sensitivity to the African-American culture or of the dynamics of African-American male 
development often adds to the problem (Lee, 1991).
In response to the crisis facing African-American males, schools have advocated 
gender-exclusive schools in the hopes of reversing the desperate cycle of African- 
American male underachievement (Leake & Leake, 1992). Most educators see this 
strategy as an extreme response to the problem but would agree that teachers can be 
extremely influential in molding the school related behaviors of African-American males 
(Davis & Jordan, 1994). When teachers and students are culturally aligned, improved 
communication, effective instruction, and positive teacher effect can be expected (Irvine 
1990). Cunningham (1993) went on to say that the presence of committed and successful 
African-American male adults in teaching and in educational leadership roles is essential
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for enhancing African-American male youths’ academic and social development.
The relationship between African-American male students and African-American 
male teachers is an interesting one. The number of African-American males who choose 
to become educators is often influenced by the African-American role models that they 
encountered in their kindergarten through twelfth grade experience (Dilworth, 1987). 
Unfortunately, the pipeline that moves African-Americans from public school students to 
public school teachers is a leaky one. Even though college enrollment rates of African- 
American males have increased from 32.8% in 1975 to 34.4% in 1995, this rate is still 
behind the national average of non-minorities, which increased from 36.2% to 42% 
(Carter & Wilson, 1997; Gordon & Brown 1990). The breakdown occurs not only with 
the recruitment of African-American males into college but also with achieving their 
degrees. African-American males that enroll in higher education remain vulnerable. 
They are disproportionately represented and often experience more negative college 
experiences than non-minority students. This can lead to their withdrawal from college 
(Stewart. 1992). For example African-American males receiving baccalaureate degrees 
only increased 23% from 1976 to 1994. African-American males receiving doctoral 
degrees declined 37% from 1976 to 1995. The African-American males' post-secondary 
statistics are much lower than that of African-American females. African-American 
females receiving their baccalaureate degrees between the years of 1976 to 1994 
increased 58%, while those earning their doctoral degrees increased 65% over the same 
time frames (Flenderson, Clarke, & Reynolds, 1996).
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Factors That Influence People to Become Educators 
There are accepted theories on factors that influence individuals who choose to 
enter the teaching profession. This section will review those factors. The factors are 
based upon perceptions about teaching as a career.
Motives for Teaching
Research analyzing why people choose to become educators or choose education 
as a career comes from primarily two sources, preservice teacher education students and 
practicing teachers. Over the past 25 years, both groups indicated that the major factor 
attracting them to education as a career is working with and helping young people 
(Joseph & Green, 1986).
In a 1961 study by Fox, 173 prospective teachers from a state university in Illinois 
indicated the main reasons for entering the field of education were (a) the desire to work 
with children or adolescents, (b) a desire to impart knowledge, (c) the desire to continue 
one’s own education, and (d) the desire to provide a service to society.
In a study conducted at the University of Montana School of Education in 1965, 
sophomore students discussed the advantages of teaching as a career. The students felt 
that “performing a valuable service to society” was the strongest factor in their decision 
to become an educator (Chandler, Powell, & Hazard, 1971). The second strongest factor 
advantage was the "opportunity to work with young people.” The decision to enter the 
profession of education can result from many complex and varied influences (Gordon, 
1994).
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Gender as a Factor
Roberson, Keith, & Page, (1993) found that gender is the strongest indicator on 
the decision to become an educator. Despite many other career options available to 
women, females are still more likely to choose teaching as a career than males. Among 
females, race was found to be the second most important predictor with Caucasian 
females being more likely to choose teaching as a career than African-American females. 
Ability was the strongest indicator for females who choose teaching as a career.
Roberson, Keith, & Page, (1993) found that women who decide to become educators tend 
to have lower ability, and self-esteem assessment scores than females who decide to enter 
other professions. Education is seen as a secure traditional profession for females (Smith 
& Erb, 1986).
Role Models as a Factor
Role models are critical for all people when making career decisions. Roberson, 
Keith, & Page, (1993) found specifically that aspiring teachers are influenced in their 
career plans by former teachers who serve as role models to them.
Many definitions can be used to describe role models. They range from 
"someone whose life and activities influenced the respondent in specific life decisions" 
(Basow & Howe, 1980, p. 559) to "adults who are worthy of imitation in some area of 
life" (Pless & Feldhusen, 1995, p. 113). Another definition is of real or theoretical 
persons perceived as being ideal for emulation in one or a selected number of roles 
(American Psychological Association, 1982). The similar characteristics in all of these 
definitions is that role models are people who, either by influencing or by modeling
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desired behaviors in one or more ways, have an impact on others.
Role models may be put into five specific types. They are: partial, charismatic, 
stage, option, and negative (Bucher & Stelling, 1977). The partial model, which is the 
most common type, demonstrates a particular skill or characteristic. An example would 
be when an adolescent considers her older sister a partial role model because she watched 
her sister successfully apply to colleges and, thus, was able to take on that role of a 
prospective college student. Charismatic models inspire others simply because they 
perceive them as attractive and desirable. The athlete Michael Jordan often serves as a 
charismatic role model to many young men who admire his character, life style, and 
image. They may want to “be like Mike” in as many ways as possible. The stage model 
assists people in identifying what they should do or how they should be, modeling what it 
is like to be a young professional as opposed to a more established professional. The 
option model provides alternative views or behaviors. For example, Sally Ride might 
serve as a role model for young women growing up in families with traditional sex-role 
values. She modeled what is possible for women to achieve success in pioneering fields 
like astrophysics. Finally, the negative model is a variation of all of the types of role 
models. This is because each type of model can also have a negative influence modeling 
how we do not want people to be or act.
There are several theories that attempt to explain how role models may be 
influential in career development. Bandura's (1977, 1982, 1986) Social Learning Theory 
suggests that a person learns new skills or behaviors by observing and imitating a role 
model's behavior. This theory was extended to career development; Hackett and Betz
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(1981) suggest that people can learn to make career decisions and engage in career 
behaviors by observing others. In addition, Bandura (1977,1982, & 1986) along with 
Hackett and Betz (1981) observed that relevant and successful role models may increase 
a person's expectations for tasks with which she/he has had little or no direct experience, 
for example, enrolling in a college or college course. The Social Cognitive Career 
Theory (Lent, Brown, & Hackett, 1994) states that factors such as the presence or lack of 
relevant career role models, affect occupational outcomes indirectly through their 
influence on interests and expectations. Other researchers have suggested that role 
models may expand the range of career opportunities a person perceives as possible by 
setting norms, attitudes, and values (Almquist & Angrist, 1971; Simpson, 1967). Finally, 
Jung (1986) reasoned that role models might go beyond simply teaching people how to 
behave, to actually inspire others how to behave or to assume certain roles.
Research has documented the impact of role models on various career outcomes. 
Almquist and Angrist (1971) found that daughters whose mothers were employed outside 
the home had higher career aspirations than those whose mothers were not employed. 
Dryler (1998) found those persons whose parents worked or were educated within a 
specific field increased the probability that the person would make a similar choice of 
education/career. Studies have also demonstrated that classroom or video interventions 
using relevant career role models can increase students' non-traditional occupational 
choices (Little & Roach, 1974; O'Bryant & Corder-Boltz, 1978). Although studies have 
documented that role model influences are related to career outcomes, unfortunately most 
have not addressed the ways in which this specific influence occurs.
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One of the difficulties in testing specific predictions made about role model 
influences has been the lack of a multidimensional role model influence scale. Although 
the Influence of Role Models Scale (IRMS; Basow & Howe, 1975) has been widely used 
in the past, this instrument is limited because it assesses only the respondent's perceived 
positive or negative influence from various role models on the respondent's life. The 
instrument does not assess the influence specifically related to academic and career 
decision-making. In addition, because the IRMS assesses only influence from role 
models the respondent knows personally, it does not allow for the possibility that students 
may be influenced by role models they know only through the media or through historical 
accounts. Thus it is possible that the IRMS cannot account for types of role model 
influence from famous persons and characters. This is another area where further 
research is needed.
Fisher and Stafford (1999) recently developed the Career Influence Inventory 
(CII), which assesses six categories of people who are influential on students' career 
behaviors. It includes parents, peers, and teacher influences. Although this instrument 
does allow researchers to examine specific ways in which parents, teachers, and peers 
may influence career outcomes; it does not assess the influences of other types of role 
models. This includes role models not necessarily known personally by the respondent.
Assessing influences from role models not personally known to the respondent 
remains an interesting issue. Balswick and Ingoldsby (1982) and Assibey-Mensah (1997) 
found that sports figures, actors, musicians, comic heroes, and religious figures were 
among adolescents' heroes and heroines. Although it is not evident whether the
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adolescents actually adopted these heroes and heroines as role models, it is known that it 
is unnecessary for an actual face-to-face interaction to occur for identification with a role 
model to take place (Jung, 1986). Thus there remains a need for further research in 
regard to the impact and the influence of role models, those known personally and 
otherwise.
Religion as a Factor
Future teachers were more concerned about the people they were going to work 
with and the work climate than the salary and compensation. Other factors found to have 
influences on the decision to enter education as a profession were (a) church attendance,
(b) family orientation, (c) community orientation, (d) parent influence, (e) high school 
grades, and (f) the desire to have success in work (Joseph & Green, 1986).
The African-American church has a dual role in supporting the goal of school 
reform. The first role of the church is a nonsectarian function. The church is being 
called upon first and foremost, to supply a cadre of volunteers to enter the schools, to 
serve on in loco parentis and cultural enrichment committees, to tutor children and 
develop rites of passage programs.
The African-American church is a key institution in career decisions made at an 
early age by African-American children. As the religions historian Albert Raboteau 
(1995) notes, the church has served as a source of stability and as a vehicle for change in 
the African-American community (Raboteau, 1995).
The African-American church has always served important functions for the 
American community as a whole. The church, is in this respect, both a preserver of the
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African-American heritage and an agent for reform. No successful movement for 
improving the conditions of life for the African-American people has been mounted 
without the support of the church. African-American churches in America cannot be 
thought of as being primarily a religious institution, as white churches are thought of, 
because community service has been an important element for the black religious 
institutions from the beginning. The going-to-church-for personal salvation days are 
over. Now African-Americans are looking not only for personal salvation but also for 
social salvation. (Schneider, 1992)
No religious dogma is called for, and thus there should be no cause for concern 
about issues of separation of church and state. The church has supported African- 
Americans through large-scale social change associated with migration and urbanization. 
In the arena of civil rights, the churches not only reacted to social and political change, 
they were in the forefront of bringing it about.
Race as a Factor
Race is a factor that influences career choice. Roberson, Keith, & Page, (1993) 
found that certain variables effect African-Americans differently than Caucasians. For 
example, job security is an important motivation for African-Americans entering 
teaching, but is not as important for Caucasians. African-Americans tended to be 
influenced more than Caucasians by a desire to work with friendly people. African- 
Americans were not as concerned as Caucasians were with job success (Roberson, Keith, 
& Page, 1993).
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Summary
In summary, although we know a great deal about the economic and family 
backgrounds of Caucasian teacher-education students, we still have much to learn about 
African-American teacher-education students’ cultural backgrounds and experiences, and 
the influences of such factors on their decision to enter teaching. Researchers have given 
little attention to the racial and cultural characteristics of prospective teachers (Kottkamp, 
Cohen, McClosky & Provenzo, 1987), perhaps because they believe that race and 
ethnicity have little effect on the way teachers approach and conduct their work 
(Dilworth, 1990). However, according to Irvine (1990), a teacher’s background does 
influence the expectations he/she holds for students who are racially or culturally diverse, 
and such expectations subsequently influence achievement. If these propositions are 
correct, prospective teachers’ race, gender, cultural experiences, and expectations, family 
structure, language, socio-economic background, and religion should be investigated. 
Understanding better the socio-cultural conditions and experiences of African-American 
teacher candidates is a necessary and desirable component of effective minority 
recruitment and selection into the profession
The under-representation of minority teachers, specifically African-American 
male teachers is a serious problem for teachers, students, educators, and policy makers.
As the number of culturally diverse students increases, it becomes increasingly important 
that minority teachers, specifically African-American male teachers, are represented in 
our schools. Minority educators are important role models for students and are a resource 
that needs to be deemed as a priority (Cole, 1986).




The purpose of this study was to compare the perceptions of African-American 
male educators to Caucasian male educators who are currently in the Omaha Public 
School District, and to determine if there were differences in demographic characteristics 
and perceptions that influenced their decision to become educators.
Design
The questionnaire/survey method was the design used in this study to compare 
two groups of subjects. The questionnaire/survey method enabled sizeable quantities of 
information to be collected from large groups of people. The data was collected, 
summarized, and reported using the questionnaire/survey design because it was easily 
administered to large groups of people with minimal requirements (Fowler, 1988; 
Queeney, 1995). The purpose of this study was to collect information from two groups, 
African-American males and Caucasian males who were educators in the Omaha Public 
School District during the year of 2001-2002.
Population and Sample
The sample for this study was comprised of African-American male and 
Caucasian male educators from the Omaha Public School District in Omaha, Nebraska, in 
the 2001-2002 school year. All sixty-one (61) African-American educators who were 
certified were asked to participate. A matched replication of that sample was devised 
with assistance of the Omaha Public Schools Human Resource department from 
Caucasian males in similar positions with similar educational backgrounds and similar 
years of experience. There were a total of 122 educators from the Omaha Public School 
District requested to participate in this study.
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Questionnaire Development
The questionnaire/surveys were developed using the Handcrafting the 
Standardized Questionnaire (Converse & Presser, 1986) as a resource guide. The original 
development of that survey instrument was achieved through a systematic process. 
Initially, the literature on African-American males' career choices and factors that 
influenced those choices was analyzed (Krumboltz, 1976). Following the literature 
review, a group of educators prepared preliminary survey questions, which were then 
analyzed and critiqued. University of Nebraska Professors Dr. Jack McKay and Dr. 
Daniel Levine reviewed the questionnaires. The instructors provided feedback on the 
topics including the appropriateness of specific questions, question design, and survey 
layout. This feedback was then incorporated into the final survey forms. Retired 
Caucasian and African-American educators piloted the survey. Separate, color-coded 
questionnaires were used for the two groups of participants (see Appendix A). The 
survey and procedures were then reviewed and approved by the Institutional Review 
Board (see Appendix C).
Procedures
The names of the African-American subjects were collected from the Human 
Resource Department of the Omaha Public Schools. Once the African-American male 
sample was complete, the replication process began the Caucasian male sampling. The 
Omaha Public Schools Human Resource Department also assisted with the replication 
sample selection. A matching process was determined. A willing Caucasian male was 
identified to match up with each African-American male in similar positions with similar 
years of experience so that like samplings were established. After the sampling selection 
and replication process was complete, a questionnaire/survey was sent to each participant 
through inter-school mail with a request to complete the survey and return it in the pre­
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addressed envelope (see Appendix A). Participants were asked to return the 
questionnaire within one week after its delivery. Follow-up emails and telephone calls 
were used if there was no response from the participant within five weeks of the 
questionnaire/survey distribution.
Research Questions
1. Are there differences between African-American and Caucasian male 
educators in their perceptions of factors that influenced their decision to become 
educators?
2. Are there differences between African-American and Caucasian male 
educators in their perceptions of the influence of role models in their decision to become 
educators?
3. Are there common demographic characteristics of African-American and 
Caucasian males who chose education as a profession?
Data Analysis
Responses to the questionnaire/survey items were compiled and analyzed with 
respect to the survey questions presented in Chapter One.
1. Are there differences between African-American and Caucasian male 
educators in their perceptions of factors that influenced their decision to become 
educators? Independent T-tests and Chi Square tests of independence were run at an 
alpha level of .01 to determine if there were significant differences between African- 
American and Caucasian male perceptions of the factors that influenced them to become 
educators.
2. Are there differences between African-American and Caucasian male 
educators in their perceptions of the influence of role models in their decision to become 
educators? Independent T-tests and Chi Square tests of independence were run at an
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alpha level of .01 to determine if there were significant differences between African- 
American and Caucasian male perceptions of the influence of specific people in their 
decisions to become educators.
3. Are there common demographic characteristics of African- American and 
Caucasian males who chose education as a profession? Descriptive statistics such as 
frequency distributions for each group were used to identify common demographic 
characteristics of African-American males who chose education as a profession. 
Summary
The purpose of this study was to compare the perceptions of African-American 
male educators to Caucasian male educators who were educators in the Omaha Public 
School District in 2001-2002, and to determine if there were differences in demographic 
characteristics and perceptions of the factors that influenced their decision to become 
educators.
In order to identify the answers to these questions, African-American males and 
Caucasian males in the Omaha Public School District were solicited to voluntarily 
participate in this study. They were asked to complete a questionnaire/survey. The data 
collected from this survey was analyzed using descriptive statistics and tests. The 
findings from this data analysis are discussed in Chapter 4.
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Chapter 4 
Results and Interpretation 
The purpose of this study was to compare the perceptions of African-American 
male educators to Caucasian male educators who were in the Omaha Public School 
District in 2001-2002, and to determine if there were differences in perceptions and 
demographic characteristics that influenced their decision to become educators. The 
following research questions were addressed in this study.
Research Questions
Three research questions were addressed in this study. The specific research 
questions were:
1. Are there differences between African-American and Caucasian male 
educators in their perceptions of factors which influenced their decision to become 
educators?
2. Are there differences between African-American and Caucasian male 
educators in their perceptions of the influence of role models in their decision to become 
educators?
3. Are there common demographic characteristics of African-American and 
Caucasian males who chose education as a profession?
Findings of the Study 
To clarify results and the statistical analysis, the data was displayed with respect 
to the three research questions.
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Research Question One
Are there differences between African-American and Caucasian male educators in 
their perceptions of factors that influenced their decision to become educators?
To determine if there were differences between African American and Caucasian 
male educators in their perceptions of factors that influenced their decisions to become 
educators, independent t-tests were run on survey questions 14 through 23 (see Table 1). 
The tests were run at an alpha level of .01 to indicate significance and to help control for 
multiple test runs. Chi square tests of independence were run on survey questions 26 
through 33, and 43 to determine if there were significant differences between African- 
American and Caucasian male perceptions of the factors that influenced them to become 
educators.
The factors that influenced African-American and Caucasian males decisions to 
become educators were examined. There were two factors that affected the two groups’ 
true means scores differently. Those factors were church attendance and finance. In both 
cases the mean score responses for African Americans were significantly different from 
the Caucasian males at the .01 significance level (See Table 1).
When examining the factor of church attendance, Caucasian males had a mean 
score of 2.11 and a standard deviation of 1.09, while the African American males had a 
mean score of 3.0 and a standard deviation of 1.47. The mean scores are based on a five 
point Likert scale; A)=l rarely true, B)=2 seldom true, C)=3 sometimes true, D)=4 often 
true, E)= usually or always true. According to this data, African American males 
perceive that church attendance influenced their decision to become an educator
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Table 1




T df P values
Church Attendance 14 -3.549 105 *.001
Desire to make a 15 -1.895 106 .061
difference
Interest in subject 16 1.257 106 .212
matter
Athletic interest 17 1.699 105 .092
Financial 18 -3.958 105 *.000
Love of Learning 19 -1.781 105 .078
Desire to work with 20 -.955 105 .392
students
Desire to impart 21 -1.877 106 .063
knowledge
Service to society 22 -1.593 106 .114
Leads to other career 23 -2.316 105 .023
* Significant at P<.01 level.
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significantly more than it did the Caucasian males participating in the study (See Table 
1).
The factor of finance also showed a significant difference between Caucasian 
males and African-American males. Finance is correlated to the ability to attend college. 
Caucasian males had a mean score of 2.02 and a standard deviation of 1.05, while the 
African-American males had a mean score of 2.91 and a standard deviation of 1.26. This 
data was based on the five point Likert scale; A)=l rarely true, B)=2 seldom true, C)=3 
sometimes true, D)=4 often true, E)= usually or always true. This data shows that the 
finance factor influenced African-American males significantly more than it did 
Caucasian males (See Table 1).
The null hypothesis is not rejected for all eight factors surveyed when tested at the 
'.01 level (See Table 2). The Chi-square tests of independence were run on survey 
questions 26 through 33. There were no significant differences between the two groups 
on any of the factors surveyed (See Table 1 & 2). The two groups had similar 
perceptions about the effects of: desire to make a difference, interest in subject matter, 
athletic interest, love of learning, desire to work with students, desire to impart 
knowledge, service to society, leads to other career, teacher shadowing, teacher aiding, 
working with young children, coaching young children, desire to work with students, 
desire to impart knowledge, service to society and leads to other careers, had on their 
decision to become educators.
Research Question Two
Are there differences between African-American and Caucasian male educators in
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Table 2
Factors that influence the decision to become educators.
Pearson Chi-Square Tests
Survey T df Asymp Sig (2 sided)
Question
Teacher shadow 26 3.254 1 .071
Teacher aiding 27 50.35 1 .025
Work with young 28 4.590 1 .032
children
Coaching young 29 .231 1 .631
children
Desire to work with 30 3.248 1 .72
students
Desire to impart 31 .000 1 1.000
knowledge
Service to society 32 2.435 1 .119
Leads to other career 33 1.861 1 .172
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their perceptions of the influence of role models in their decision to become educators?
The concept that individuals influence African-American and Caucasian males 
differently, in regards to their decision to become educators, was examined in research 
question 2. To determine if there was a difference between African-American and 
Caucasian male educators in their perceptions of the influence of role models in their 
decision to become educators, independent t-tests were run on survey questions 1 through 
13. The data shows that mothers of African-American males have more influence over 
African-American youngsters than do mothers of Caucasian males in regards to the male 
childrens’ decisions to become an educator. The mean score responses for African- 
American males were significantly different from the Caucasian males at the .01 
significance level (See Table 3).
When examining the influence of a mother, Caucasian males had a mean score of 
3.08 and a standard deviation of 1.28, while the African-American males had a mean 
score of 3.89 and a standard deviation of 1.30. The mean scores are based on a five point 
Likert scale; A) = 1 no impact or not applicable, B) = 2 little impact, C) = 3 moderate 
impact, D) = 4 strong impact, E) = 5 major impact. According to this data, African- 
American males perceived that their mothers influenced their decision to become an 
educator significantly more than did the Caucasian males perceive their mothers did (See 
Table 3).
The data also showed role models that had similar effects on African-American 
and Caucasian males. The two groups had similar perceptions about the influence of: 
mother, father, sister, brother, grandmother, grandfather, aunt, uncle, teacher, coach,
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Table 3




T df P values
Mother . 1 -3.278 106 .001 *
Father 2 -.710 106 .479
Sister 3 -2.468 104 .015
Brother 4 -2.480 103 .015
Grandmother 5 -2-126 105 .036
Grandfather 6 -2-036 105 .044
Aunt 7 -2.167 106 .032
Uncle 8 -2.448 105 .016
Teacher 9 - 1.000 106 .319
Coach 10 -1.805 105 .074
Administrator 11 -1.636 106 .105
Counselor 12 -1.635 105 .105
Friends 13 -1.586 106 .116
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administrator, counselor, friends.
Chi square tests of independence were run on survey questions 24, 25 and 42. In 
both cases the null hypothesis was not rejected. There was no significant difference 
between the two groups and their perception of the influence of certified educators on 
their decision to become educators (See Table 4). Survey question 42 asked, “Who 
motivated you to stay in school?” Participants were asked to circle any of the following 
that applied: A) = Family, B) = Friends, C) = Teacher/Coach, D) = Minority role model, 
E) = Non-minority role model. Minority role model was significant at the .01 (See Table 
4). It is important to note that of the five options, minority role models had a significant 
difference on the two groups’ perception of the influence on their decision to become 
educators. African-American males perceived that minority role models influenced them 
more than Caucasian males did.
Research Question Three
Are there common demographic characteristics of African-American and 
Caucasian males that chose education as a profession?
To determine if  there were common demographic characteristics of African- 
American males and Caucasian males who chose education as a profession, descriptive 
statistics from survey questions 36 through 40 and 44 were analyzed. There are common 
demographic characteristics among African-American males and Caucasian males who 
chose education as a profession in Omaha Public School District. This study showed that 
years of experience and level of education were common demographic characteristics 
between the two groups. The two groups have common demographic characteristics
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Table 4
People who influence the decision to become educators.
Pearson Chi-Square Tests
Question Value df Asymp sig
Certified Educator 24 .024 1 .878
If yes, positive effect? 25 .778 1 .378
Family 42 A .463 1 .496
Friends 42 B .662 1 .416
Teacher Coach 42 C 5.302 1 .021
Minority role model 42 D 22.210 1 .001 *
Non-minority role 
model
42 E 5.268 1 .022
* Significant at .01 level.
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because the Caucasian male participants sample was replicated from the African- 
American male sample. Twenty-eight (50.9%) of the African-American educators 
participating in the study had 21 or more years of experience (See Table 5). The data also 
showed that only 25% of the participants have between 0 - 1 0  years of experience. The 
educational level between the two groups is similar because both groups are educators 
with college degrees (See Table 6).
The descriptive analysis showed some differences between the two groups’ 
demographic data. The participants’ perception of their parent’s level of education was 
different between the two groups analyzed in the study. The data showed that African- 
American males parents had less education than the Caucasian males parents. The 
majority of the African-American male participants’ parents’ level of education was of 
the high school graduate level or less. Of the African-American males participating in 
the study, 70.9% of their mothers and 74.5% of their fathers had a high school diploma or 
less. The Caucasian males participating in the study perceived that only 56.6% of their 
mothers and 60.4% of their fathers had earned a high school diploma or less. The rest 
had obtained a higher level of education (See Tables 7 and 8).
The level of perceived family socioeconomic status is also a demographic 
characteristic analyzed in this study. Of the 55 African-American participants who 
completed surveys, 60% were below average or had a very low family socioeconomic 
status as indicated by survey results. Only 7 (12.7%) of the African-American surveyed 
believed their family had an above average socioeconomic status (See Table 9).
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Table 5
Survey Question 36 -  Years o f Experience
Frequency and Percentage
Survey Response Caucasian African-American
Frequency Percent Frequency Percent
0-5 2 3.8 4 7.3
6-10 8 15.1 10 18.2
11-15 7 13.2 7 12.7
16-20 5 9.4 5 9.1
21 -+  31 58.5 28 50.9
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Table 6
Survey Question 37—-Level o f Education
Frequency and Percentage
Survey Response Caucasian African-American
Frequency Percent Frequency Percent
Bachelors 11 20.8 9 16.4
Bachelors +15 8 15.1 12 21.8
Masters 11 20.8 16 29.1
Masters +15 19 35.8 16 29.1
Doctorate 4 7.5 1 1.8
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Table 7
Survey Question 38—Mother’s Education
Frequency and Percentage
Survey Response Caucasian African-American
Frequency Percent Frequency Percent
Non High School Graduate 4 7.5 22 40.0
High School Graduate 26 49.1 17 30.9
Attended College 13 24.5 8 14.5
Bachelors Plus 6 11.3 4 7.3
Masters Plus 4 7.5 3 5.5
Missing 0 0 1 1.8
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Table 8
Survey Question 39—Father’s Education
Frequency and Percentage
Survey Response Caucasian African-American
Frequency Percent Frequency Percent
Non High School Graduate 10 18.9 23 41.8
High School Graduate 22 41.5 18 32.7
Attended College 6 11.3 6 10.9
Bachelors Plus 9 17.0 3 5.5
Masters Plus 6 11.3 2 3.6
Missing 0 0 3 5.5
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Table 9
Survey Question 40— Social Economic Status o f Family
Frequency and Percentage
Survey Response Caucasian African-American
Frequency Percent Frequency Percent
Very low 1 1.9 14 25.5
Below Average 12 22.6 19 34.5
Average 32 60.4 15 27.3
Above Average 8 15.1 7 12.7
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Academic achievement in high school was a demographic characteristic analyzed 
in this study. Ninety-eight percent of the African-American male participants in this 
study perceived that they had obtained average or above academic achievement level 
while in high school. This differs from the Caucasian males surveyed, where only 92.5% 
perceived that they had obtained average or above academic achievement level while in 
high school (See Table 10).
Summary
Chapter 4 presented the results from the survey instrument and reported the data 
collected by each research question. Research question 1 asked: Are there differences 
between African-American and Caucasian male educators in their perceptions of factors 
which influenced their decision to become educators? The perceived differences were 
the factors of church attendance and finance. In both cases the African-American male 
participants perceived the impact of the two factors were significantly greater on their 
decision to become educators than did the Caucasian males at the .01 level of 
significance.
Research question 2 asked: Are there differences between African-American and 
Caucasian male educators in their perceptions of the influence of role models in their 
decision to become educators? The perceived difference in the influence of role models 
was different between the two groups in regards to mothers and minority role models. In 
both instances the African-American male participants perceived the impact of mothers 
and minority role models was much greater on their decision to become educators than 
did the Caucasian male participants at the .01 level of significance.
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Table 10
Survey Question 44— Academic Achievement Level in High School
Frequency and Percentage
Survey Response Caucasian African-American
Frequency Percent Frequency Percent
Below Average 3 5.7 0 0
Average 16 30.2 27 49.1
Above Average 26 49.1 20 36.4
Very High 7 13.2 7 12.7
Missing 1 1.9 1 1.8
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Research question 3 asked: Are there common demographic characteristics of 
African-American and Caucasian males who chose education as a profession? There 
were common demographic characteristics between the two groups in regards to the 
participants’ level of education and years of experience as educators. The two groups 
differed in their perceptions related to parents’ level of education, family socio-economic 
status, and level of academic achievement while in high school. Chapter 5 will interpret 
these findings, draw and discuss conclusions as well as make recommendations for 
current practice and additional research.




Students need to be taught by instructors who provide motivation and mirror the 
student population at the school (Haberman, 1987). It is essential that all students have 
positive role models, and that they are able to see themselves reflected with whom they 
interact on a daily basis.
The under representation of African-American males in the education profession 
has been a continuing concern for educators, researchers, and policy makers alike 
(Darling-Hammond & Sclan, 1996; Dilworth, 1990; Gordon, 1994; Haberman, 1996; 
King, 1993). Recruiting enough African-American applicants has been a problem facing 
this profession (Haberman, 1996). Haberman feels this may be due to the siphoning of 
talented African-Americans to other professions or the inability of African-Americans to 
meet the teacher education certification requirements. Whatever the reason, it is obvious 
that the current methods of recruitment have not resulted in the level of diversity needed 
in the nation’s public schools for our students (Boyer & Baptiste, 1996; Dilworth, 1990; 
Holmes, 1990).
The under-representation of African-American teachers is a serious problem for 
both teacher educators and policy makers. As the number of culturally diverse students 
increases, it becomes increasingly crucial that culturally diverse teachers are 
proportionately represented in the teaching force. African-American teachers will be 
important role models for all children and may provide instructional practices that 
significantly influence school achievement.
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Purpose
The purpose of this study was to compare the perceptions of African-American 
male educators to Caucasian male educators who were educators in the Omaha Public 
School District in 2001-2002. To determine if there were differences in demographic 
characteristics and perceptions that influenced their decision to become educators, the 
following research questions were addressed in this study.
Discussion
Research Question One
Are there differences between African-American and Caucasian male educators in 
their perceptions of factors that influenced their decision to become educators?
Two factors were significantly different at the .01 level of significance between 
African-American males and Caucasian male educators. They were financial 
considerations and church attendance. The factors where there were no significant 
differences were: the desire to make a difference, interest in subject matter, athletic 
interest, love of learning, desire to work with students, desire to impart knowledge, and 
service to society.
The results of this study indicate that church attendance is one factor that was 
significantly different between African-American (SD 1.47) and Caucasian males (SD 
1.09) at the .01 level. The African-American males indicated church attendance had a 
greater impact on them than did their Caucasian counterparts. The conclusion can be 
drawn that church attendance is a more important factor to African-American males than 
Caucasian males as to why they chose education as a profession. This could be due to the
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fact that church historically has played such a large role in the African-American 
community (Raboteau, 1995). The church is a place where African-Americans can share 
their culture, support each other, and express themselves. It has traditionally been a 
gathering point and a place where African-American community members were expected 
to belong and attend. It is also the first experience most African-Americans have in the 
education process. Young African-American males attend Sunday school starting as 
early an age as two. These classes are taught in their community by and with people of 
their same culture who most often look and think along similar lines (Raboteau, 1995). 
Churches teach what many believe to be right from wrong: honesty, trust and giving, as 
well as other spiritual beliefs. The traits that most churches advocate are also traits 
needed by teachers and educators.
The study also found that the financial factor as it relates to the ability to attend 
college was seen as more important to African-American males (SD 1.26) than it was to 
Caucasian males (SD 1.05) at the .01 level. There was a significant difference between 
the two groups, with African-American males perceiving that finance was a more 
influential factor. The conclusion can be drawn that the factor of finance is a more 
important factor to African-American males than Caucasian males as to why they chose 
education as a profession. Finance is an important factor to review because it is related to 
the ability to attend college. The higher level of concern could be due to the fact that the 
data indicated that African-American males surveyed more likely came from perceived 
below-average socioeconomic status families as compared to their Caucasian 
counterparts.
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Of the ten factors surveyed, only two were significantly different between the 
two groups. The two groups had similar perceptions about the impact of the eight factors 
and their influence on their decision to become educators. They were: desire to make a 
difference, interest in subject matter, athletic interest, love of learning, desire to work with 
students, desire to impart knowledge, and service to society.
Research Question Two
Are there differences between African-American and Caucasian male educators in 
their perceptions of the influence of role models in their decision to become educators?
Mothers and minority role models influenced African-American males 
differently than Caucasian males significantly at the .01 level in regard to their choice to 
become an educator. The data shows the African-American males’ mothers have a 
stronger influence than Caucasian males’ mothers on their decision to become educators. 
The difference was significant at the .01 level. When examining the influence of mother, 
Caucasian males had a mean score of 3.08 and a standard deviation of 1.28, while the 
African-American males had a mean score of 3.89 with a standard deviation of 1.30. 
According to this data African-American males perceive that their mothers influence their 
decisions to become educators significantly more than did the Caucasian males perceive 
their mothers did (See Table 3).
In the African-American community all too often mothers are single parents and 
are the head of the household. The lack of fathers and male role models in the African- 
American family structure is a problem and an element in the cycle of despair (Green, 
Sullivan, & Beyard-Tyler, 1982). Mothers do their best to fill both sets of shoes to supply
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the guidance and provide the positive influence on their children so they can be successful 
(Dryler, 1998). This study shows that African-American males perceived that their 
mothers influenced them more than Caucasian males perceived their mothers influenced 
their decision to become educators.
The data from this study showed that there was a significant difference between 
the perceptions of the two groups in regards to the influence minority role models made on 
their decision to become educators. The African-American male participants perceived 
that minority role models influenced them more than the Caucasian male participants. 
There was a significant difference on their perceptions of influence at the .01 level of 
significance (see Table 4).
If finding ways to attract African-American males to the field of education is the 
goal, then this data substantiates the need to continue efforts to provide students with 
minority role models. Mentor programs such as Teammates and Big Brothers and Big 
Sisters are currently trying to provide minority role models to minority males. These 
mentors could assist in positively influencing young African-American males career 
decisions.
In schools where minority role models are minimal, programs need to be designed 
to bring in minority role models from the community. The Omaha Public School District 
has one such program called “The Greeters —100 Black Men.” In this program African- 
American males from the community and service organizations are identified as positive 
role models. They are then approached to volunteer to participant. The “Greeters” are 
then assigned to schools with substantial African-American populations. The Greeters
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then welcome students, specifically African-American male students, twice a week in the 
morning at the school doors. They also mentor other students in group or individual 
settings. The essence of the program is to provide minority role models to minority 
students. The need to bring minority role models into the public schools to support 
African-American males is supported by the data at the .01 significance level (See Table 
6).
The study indicated that of the 13 categories of people reviewed in this study, the 
mother figure was the only one where there was a difference in the perceptions of 
influence between the two groups. Of the six groups of people reviewed, minority role 
models was the only group where there was a perceived difference between the groups. 
The data showed that 17 of 19 role models selected in the survey influenced both African- 
American males and Caucasian males perceptions similarly in their decisions to become 
educators.
Research Question Three
Are there common demographic characteristics of African-American and 
Caucasian males that chose education as a profession?
There were two common demographic characteristics that the African-American 
male participants and Caucasian male participants shared. Half (50.9%) of the African- 
American educators participating in this study had over 21 years of experience as 
educators. This compares to 58.5% of the Caucasian males. The Caucasian male data is 
not relevant due to the fact that the Caucasian male participants were a replication sample 
of the African-American male sample and therefore not a random sample.
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There were differences between the African-American males and Caucasian 
males participating in this study. The majority of the African-American male 
participants’ parents’ level of education was of the high school graduate level or less, 
mothers 70.9% and fathers 74.5%. This compares to Caucasian parents’ education level, 
where fewer mothers 56.6% and fathers 60.4% were high school graduates or less. This 
data shows an approximate 17% difference between African-American and Caucasian 
parents’ education level and could be useful to colleges and school districts in recruiting 
African-American males to the field of education. By recognizing that the majority of 
these African-American candidates’ parents have never been to college institutions can 
work to break down the barriers of application and acceptance by teaching first 
generation college students.
There were differences between the African-American males and Caucasian 
males in relationship to their families’ socio-economic status. Sixty percent of the 
African-American males surveyed perceived that they were from family situations of 
below average or very low socio economic status. Only 24.5% of the Caucasian males 
perceived themselves as growing up in family situations of below average or very low 
socio-economic status. The demographic data from this study indicates that African- 
American male educators perceive they often come from low socioeconomic situations 
and from families with limited educational backgrounds.
Recommendations for Current Practice
This study showed that there were significant differences between African- 
American males and Caucasian males perceptions on the influence of church, finance,
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mothers and minority role models on their decisions to become educators. In those four 
cases, African-American males perceived the influence of church, finance, mothers, and 
minority role models were greater for them than did the Caucasian males at a statistically 
significant level of .01. Based on the results of this study the following are 
recommendations:
• Foster relationships with local minority churches. Have high schools 
with high minority populations adopt local minority churches as 
partners.
• Provide minority high school students with minority role models who 
support education as a possible profession. Promote educational 
organizations such as Future Educators of America and other 
organizations that may provide minority students with minority role 
models and could potentially provide information about financial 
support and possible scholarships.
• Encourage guidance counselors to share career information with 
minority parents, especially mothers.
• Invite speakers from colleges to speak to minority students about the 
opportunities and available financial support and scholarships. 
Recruiters should also explain in detail about the salaries and benefits 
of the profession.
• Establish scholarships specifically for minority students and for those 
who pursue education as a profession.
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Recommendations for Further Research
After reviewing the current literature and the results of the research the following
recommendations for further research are:
1. Use a qualitative research design with focus groups to clarify and conceptualize 
the findings of the present study. This method could be used to find out why the 
differences exist and to look in depth at the influence of church, finance, mothers 
and minority role models on African-American males decisions to become 
educators.
2. Compare perceptions of the factors which influence high school students’ 
decisions to become educators. Research from current high school students who 
are considering entering university education programs would assist universities 
in strategies to recruit future educators.
3. Compare perceptions of the factors which influence current post-secondary 
students decisions to become educators. This data from current post secondary 
students who recently decided to enter education programs would assist 
universities in strategies to recruit future educators.
4. Conduct an indepth study of African-Americans in undergraduate education 
programs to determine exactly how and why finance affected their decision to 
enter the teaching profession. This data could be used to create methods to break 
down possible financial barriers and to assist in increasing the number of African- 
Americans who enter the field of education.
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5. Replicate this study using other minority other groups ie. Hispanic, American 
Indian, or Asian. This information could be used to determine if there are 
differences in their perceptions of the influence of role models and factors that 
influenced them to choose education as a profession.
6. Study the relationship between minority role models and the faculty in teacher 
training institutions and universities. Determine if minority role models affect 
African-American academic achievement in post-secondary education programs. 
This study showed that minority role models have a strong impact on African- 
American male educators. It would be beneficial for post secondary education 
programs to determine if minority role models have similar effects on African- 
American post-secondary students.
Summary
This study found that there were differences in perceptions between African- 
American males and Caucasian males participating and the factors and role models that 
influenced their decision to become educators. Church attendance and financial issues 
were factors that African-American males perceived differently than did Caucasian 
males. African-American males perceived that church attendance and finance played a 
significant role at the .01 level of significance in their decision to become educators more 
than did the Caucasian male participants in the study. This study found that African- 
American males perceived that their mothers and minority role models influenced their 
decisions to become educators more than Caucasian males’ mothers or minority role 
models influenced Caucasian males. The two groups differed in their perceptions related
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to parents’ level of education, family socio-economic status, and perceived level of 
academic achievement while in high school.
As student diversity increases in schools across America, the recruiting and 
retention of minority educators, specifically African-American males, will continue to be 
seen as a critical issue. School faculty must mirror the growing diversity of our future 
student populations. Research shows that it is important for all teachers, including 
African-American male teachers, to have the knowledge, skills, and motivation to teach 
diverse students (Haberman, 1996). It promotes the mindset of seeing themselves in the 
position of an educator and believing they can be what they see and experience.
As noted by Skylarz (1993) “Multicultural understanding will require much more 
than a plan. It will require people working together, joining hands and sharing in a 
collaborative effort unlike anything we have seen in public education” (p.24). It is this 
researcher’s hope that the data from this study will assist individuals in the effort to 
identify why African-American males choose to become educators and will assist in the 
process of increasing the number of African-American males who choose education as a 
profession. This is one step to obtaining a true multicultural understanding.
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SURVEY OF PERCEIVED CONSIDERATIONS AS TO WHY AFRICAN- 
AMERICAN AND CAUCASIAN MALE EDUCATORS CHOOSE EDUCATION AS 
A PROFESSION.
Definition of Terms:
An African-American Male Educator shall be defined for this survey as an 
individual employed or has been employed by the Omaha Public School District as a 
teacher, counselor, supervisor, administrator, or assistant superintendent. This definition 
shall include individuals currently employed.
For the first thirteen (13) questions please circle the corresponding letter on the 
continuum of A-E (A = Not Applicable to E = Major Impact) to best reflect the impact 
this person made on your choice to become an educator.
A -  No Impact or not applicable
B = Little Impact
C = Moderate Impact
D = Strong Impact
E = Major Impact
Please rate how these people affected your decision.
1. Mother A B C D E
2. Father A B C D E
3. Sister A B C D E
4. Brother A B C D E
5. Grandmother A B C D E
6. Grandfather A B C D E
7. Aunt A B C D E
8. Uncle A B C D E
9. Teacher A B C D E
10. Coach A B C D E
11. Administrator A B C D E
12. Counselor A B C D E
13. Friends A B C D E
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For the next nine (9) questions please circle the corresponding letter of the continuum of 
(A = Rarely or Never True to E = Usually or Always True) to best reflect the impact of 
the factor on your choice to become an educator.
A = Rarely or Never True 
B = Seldom True 
C = Sometimes True 
D = Often True 
E = Usually or Always True
14. Church attendance A B C D E
15. Desire to make a difference. A B C D E
16. Interest in subject matter. A B C D E
17. Athletic interest A B C D E
18. Financial interest A B C D E
19. Love of learning. A B C D E
20. Desire to work with students A B C D E
21. Desire to impart knowledge A B C D E
22. Service to society A B C D E
23. Leads to other careers A B C D E
For the following questions please circle A = Yes or B = No
24. Were there certified educators in you family?
A. Yes B. No
25. If yes, did that have a positive effect on your decision to become and educator?
A. Yes B. No
Were you involved in any of the following activities during high school?
26. Teacher Shadowing
A. Yes B. No
27. Teacher Aiding
A. Yes B. No
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For the following please circle A = Yes or B = No
28. Working with young children
A. Yes B. No
29. Coaching young children
A. Yes B. No
30. Sunday school teacher/aide
A. Yes B. No
31. Future Teachers of America
A. Yes B. No
32. Summer Camp Counselor
A. Yes B. No
33. Participated in Athletics
A. Yes B. No
Please circle the appropriate response/responses for the following questions.
34. What is your current position?
A. Elementary teacher
B. Middle school teacher
C. Senior high teacher
D. School administrator
E. Central office personnel
35. Have you ever held any of the following positions? Please circle all that apply.
A. Elementary teacher
B. Middle school teacher
C. Senior high teacher
D. School administrator
E. Central office personnel
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Please circle the appropriate response/responses for the followi
36. How many years have you been working in education?
A. 0 -5
B. 6 -1 0
C. 11 - 15
D. 16-20
E 21 - plus
37. Which level of education best represents you?
A. Bachelors




38. Which level of education best represents your mother?
A. Non-high school graduate




39. Which level of education best represents your father?
A. Non-high school graduate
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Please circle the appropriate response/responses for the following questions.







41. What financial means supported your undergraduate degree?










D. Minority role model
E. Non-minority role model
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Please circle the appropriate response/responses for the following questions.






Thank you for taking the time to complete this survey. Your responses will be held in 
confidence. Please return the completed survey in the enclosed envelope.
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Table 1
Rate how these people affected your decision.
Mother influenced decision
Caucasian African-American
Frequency Percent Frequency Percent
No impact or not applicable 5 9.4 3 5.5
Little impact 14 26.4 7 12.0
Moderate impact 18 34.0 10 18.2
Strong impact 4 7.5 8 14.5
Major impact 12 22.6 27 49.1
Table 2
Rate how these people affected vour decision.
Father influenced decision
Caucasian African-American
Frequency Percent Frequency Percent
No impact or not applicable 11 20.8 18 32.7
Little impact 15 28.3 5 9.1
Moderate impact 16 30.2 12 21.8
Strong impact 4 7.5 8 14.5
Major impact 7 13.2 12 21.8
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Table 3
Rate how these people affected your decision.
Sister influenced decision
Caucasian African-American
Frequency Percent Frequency Percent
No impact or not applicable 35 66.0 30 54.5
Little impact 8 15.1 3 5.5
Moderate impact 7 13.2 10 18.2
Strong impact 1 1.9 5 9.1
Major impact 1 1.9 6 10.9
Missing 1 1.9 1 1.8
Table 4
Rate how these people affected vour decision.
Brother influenced decision
Caucasian African-•American
Frequency Percent Frequency Percent
No impact or not applicable 29 54.7 26 47.3
Little impact 11 20.8 6 10.9
Moderate impact 8 15.1 6 10.9
Strong impact 1 1.9 6 10.9
Major impact 2 3.8 10 18.2
Missing 2 3.8 1 1.8
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Table 5
Rate how these people affected your decision.
Grandmother influenced decision
Caucasian African- American
Frequency Percent Frequency Percent
No impact or not applicable 32 60.4 29 52.7
Little impact 11 20.8 4 7.3
Moderate impact 5 9.4 8 14.5
Strong impact 4 7.5 5 9.1
Major impact 1 1.9 8 14.5
Missing 0 0 1 1.8
Table 6
Rate how these people affected vour decision.
Grandfather influenced decision
Caucasian African-American
Frequency Percent Frequency Percent
No impact or not applicable 36 67.9 34 61.8
Little impact 12 22.6 4 7.3
Moderate impact 2 3.8 6 10.9
Strong impact 2 3.8 4 7.3
Major impact 1 1.9 6 10.9
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Table 7
Rate how these people affected your decision.
Aunt influenced decision
Caucasian African-American
Frequency Percent Frequency Percent
No impact or not applicable 30 56.6 27 49.1
Little impact 11 20.8 5 9.1
Moderate impact 9 17.0 9 16.4
Strong impact 1 1.9 8 14.5
Major impact 2 3.8 6 10.9
Table 8
Rate how these people affected vour decision.
Uncle influenced decision
Caucasian Affican-■American
Frequency Percent Frequency Percent
No impact or not applicable 37 69.8 31 56.4
Little impact 10 18.9 6 10.9
Moderate impact 4 7.5 6 10.9
Strong impact 1 1.9 7 12.7
Major impact 1 1.9 4 7.3
Missing 0 0 1 1.8
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Table 9
Rate how these people affected your decision.
Teacher influenced decision
Caucasian African-American
Frequency Percent Frequency Percent
No impact or not applicable 4 7.5 3 5.5
Little impact 4 7.5 2 3.6
Moderate impact 6 11.3 13 23.6
Strong impact 24 45.3 10 18.2
Major impact 15 28.3 27 49.1
Table 10
Rate how these people affected vour decision.
Coach influenced decision
Caucasian African-American
Frequency Percent Frequency Percent
No impact or not applicable 16 30.2 14 25.5
Little impact 9 17.0 4 7.3
Moderate impact 9 17.0 8 14.5
Strong impact 11 20.8 9 16.4
Major impact 8 15.1 19 34.5
Missing 0 0 1 1.8
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Table 11
Rate how these people affected your decision.
Administrator influenced decision
Caucasian African-American
Frequency Percent Frequency Percent
No impact or not applicable 22 41.5 15 27.3
Little impact 11 20.8 13 23.6
Moderate impact 9 17.0 10 18.2
Strong impact 6 11.3 7 12.7
Major impact 5 9.4 10 18.2
Table 12
Rate how these people affected vour decision.
Counselor influenced decision
Caucasian African-■American
Frequency Percent Frequency Percent
No impact or not applicable 26 49.1 25 45.5
Little impact 14 26.4 10 18.2
Moderate impact 6 11.3 7 12.7
Strong impact 4 7.5 4 7.3
Major impact 2 3.8 9 16.4
Missing 1 1.9 0 0
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Table 13
Rate how these people affected your decision.
Friends influenced decision
Caucasian African-American
Frequency Percent Frequency Percent
No impact or not applicable 17 32.1 18 32.7
Little impact 8 15.1 2 3.6
Moderate impact 19 35.8 17 30.9
Strong impact 8 15.1 9 16.4
Major impact 1 1.9 9 16.4
Table 14
Rate how this affected vour decision 
Church Attendance
Caucasian African-American
Frequency Percent Frequency Percent
Rarely or never true 22 41.5 13 23.6
Seldom true 9 17.0 7 12.7
Sometimes true 16 30.2 12 21.8
Often true 6 11.3 11 20.0
Usually or Always True 0 0 11 20.0
Missing 0 0 1 1.8
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Table 15
Rate how this affected your decision
Desire to Make a Difference
Caucasian African-American
Frequency Percent Frequency Percent
Rarely or never true 1 1.9 1 1.8
Seldom true 3 5.7 0 0
Sometimes true 6 11.3 4 7.3
Often true 20 37.7 17 30.9
Usually or Always True 23 43.4 33 60.0
Table 16
Rate how this affected your decision 
Interest in Subject Matter
Caucasian African-American
Frequency Percent Frequency Percent
Rarely or never true 1 1.9 0 0
Seldom true 0 0 2 3.6
Sometimes true 1 1.9 11 20.0
Often true 25 47.2 15 27.3
Usually or Always True 26 49.1 27 49.1
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Table 17
Rate how this affected your decision 
Athletic Interest
Caucasian African-American
Frequency Percent Frequency Percent
Rarely or never true 13 24.5 7 12.7
Seldom true 9 17.0 6 10.9
Sometimes true 4 7.5 13 23.6
Often true 14 26.4 4 7.3
Usually or Always True 13 24.5 24 43.6
Missing 0 0 1 1.8
Table 18
Rate how this affected your decision 
Financial Interest
Caucasian African-American
Frequency Percent Frequency Percent
Rarely or never true 19 35.8 8 14.5
Seldom true 21 39.6 14 25.5
Sometimes true 8 15.1 14 25.5
Often true 3 5.7 11 20.0
Usually or Always True 2 3.8 7 12.7
Missing 0 0 1 1.8
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
87
Table 19
Rate how this affected your decision
Love of Learning
Caucasian African-American
Frequency Percent Frequency Percent
Rarely or never true 4 7.5 1 1.8
Seldom true 4 7.5 1 1.8
Sometimes true 8 15.1 11 20.0
Often true 22 41.5 21 38.2
Usually or Always True 14 26.4 21 38.2
Missing 1 1.9 0 0
Table 20
Rate how this affected vour decision 
Desire to Work with Students
Caucasian African-■American
Frequency Percent Frequency Percent
Rarely or never true 1 1.9 0 0
Seldom true 0 0 1 1.8
Sometimes true 5 9.4 4 7.3
Often true 20 37.7 16 29.1
Usually or Always True 27 50.9 33 60.0
Missing 1 1.8
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
88
Table 21
Rate how this affected your decision 
Desire to Impart Knowledge
Caucasian African-American
Frequency Percent Frequency Percent
Rarely or never true 2 3.8 0 0
Seldom true 2 3.8 2 3.6
Sometimes true 7 13.2 2 3.6
Often true 19 35.8 21 38.2
Usually or Always True 23 43.4 30 54.5
Table 22
Rate how this affected your decision 
Service to Society
Caucasian African-American
Frequency Percent Frequency Percent
Rarely or never true 4 7.5 3 5.5
Seldom true 5 9.4 4 7.3
Sometimes true 15 28.3 11 20.0
Often true 20 37.7 19 34.5
Usually or Always True 9 17.0 18 32.7
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Table 23
Rate how this affected your decision 
Leads to Other Careers
Caucasian African-American
Frequency Percent Frequency Percent
Rarely or never true 20 37.7 11 20.0
Seldom true 10 18.9 10 18.2
Sometimes true 12 24.5 12 21.8
Often true 7 13.2 17 30.9
Usually or Always True 3 5.7 4 7.3
Missing 0 0 1 1.8
Table 24
Rate how this affected vour decision
Certified Educator
Caucasian African-American
Frequency Percent Frequency Percent
Yes 21 39.6 21 38.2
No 32 60.4 34 61.8
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Table 25




Frequency Percent Frequency Percent
Yes 17 32.1 19 34.5
No 4 7.5 2 3.6
Table 26
Rate how this affected vour decision 
Teacher Shadowing
Caucasian African-American
Frequency Percent Frequency Percent
Yes 3 5.7 9 16.4
No 50 94.3 45 81.8
Missing 0 0 1 1.8
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Table 27
Rate how this affected your decision
Teacher Aiding
Caucasian African-American
Frequency Percent Frequency Percent
Yes 14 26.4 26 47.3
No 39 73.6 29 52.7
Table 28
Rate how this affected your decision 
Work with Youns Children
Caucasian African-American
Frequency Percent Frequency Percent
Yes 31 58.5 42 76.4
No 22 41.5 12 21.8
Missing 0 0 1 1.8
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Table 29
Rate how this affected your decision
Coaching Young Children
Caucasian African-American
Frequency Percent Frequency Percent
Yes 26 49.1 29 52.7
No 27 50.9 25 45.5
Missing 0 0 1 1.8
Table 30
Rate how this affected vour decision 
Sunday School Teacher
Caucasian African-American
Frequency Percent Frequency Percent
Yes 8 15.1 16 29.1
No 45 84.9 38 69.1
Missing 0 0 1 1.8
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Table 31
Rate how this affected your decision
Future Teachers of America
Caucasian African-American
Frequency Percent Frequency Percent
Yes 4 7.5 4 7.3
No 49 92.5 49 89.1
Missing 0 0 2 3.6
Table 32




Yes 10 18.9 17 30.9
No 43 81.1 36 65.5
Missing____________ 0____________ 0______________2_____________ 3.6
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Table 33
Rate how this affected your decision
Participated in Athletics
Caucasian African-American
Frequency Percent Frequency Percent
Yes 42 79.2 48 87.3
No 11 20.8 6 10.9
Missing 0 0 1 1.8
Table 34
What is Your Current Position?
Caucasian African-American
Frequency Percent Frequency Percent
Elementary Teacher 10 18.9 10 18.2
Middle School Teacher 9 17.0 9 16.4
Senior High Teacher 16 30.2 15 27.3
School Administrator 17 32.1 11 20.0
Central Office Personnel 1 1.9 7 12.7
Missing 0 0 3 5.5
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Table 35a
Were you ever an Elementary Teacher?




Valid 32 60.4 60.4 60.4
Caucasian Yes 21 39.6 39.6 100.0
Total 53 100.0 100.0
Valid 25 45.5 45.5 45.5
African-American Yes 30 54.5 54.5 100.0
Total 55 100.0 100.0
Table 35b
Were vou ever a Middle School Teacher?




Valid 22 41.5 41.5 41.5
Caucasian Yes 31 58.5 58.5 100.0
Total 53 100.0 100.0
Valid 31 56.4 56.4 56.4
African-American Yes 24 43.6 43.6 100.0
Total 55 100.0 . 100.0
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Table 35c
Were you ever a High School Teacher?
Race Frequency Percent Valid Cummulative
Percent Percent
Valid 21 39.6 39.6 39.6
Caucasian Yes 32 60.4 60.4 100.0
Total 53 100.0 100.0
Valid 29 52.7 52.7 52.7
African-American Yes 26 47.3 47.3 100.0
Total 55 100.0 100.0
Table 35d
Were vou ever a School Administrator?




Valid 34 64.2 64.2 64.2
Caucasian Yes 19 35.8 35.8 100.0
Total 53 100.0 100.0
Valid 39 70.9 70.9 70.9
African-American Yes 16 29.1 29.1 100.0
Total 55 100.0 100.0
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Table 35e
Were vou ever a Central Office employee?




Valid 46 86.8 86.8 86.8
Caucasian Yes 7 13.2 13.2 100.0
Total 53 100.0 100.0
Valid 42 76.4 76.4 76.4
African-American Yes 13 23.6 23.6 100.0
Total 55 100.0 100.0




Race Years Frequency Percent
Caucasian Valid 0 to 5 2 3.8
6 to 10 8 15.1
11 to 15 7 13.2
16 to 20 5 9.4
21 + 31 58.5
Total 53 100.0
African-American Valid 0 to 5 4 7.3
6 to 10 10 18.2
11 to 15 7 12.7
16 to 20 5 9.1









Caucasian Valid Bachelors 11 20.8
Bachelors + 15 8 15.1
Masters 11 20.8
Masters +15 19 35.8
Doctorate 4 7.5
Total 53 100.0
African-American Valid Bachelors 9 16.4
Bachelors +15 12 21.8
Masters 16 29.1
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Table 38
Level o f education o f mother
Race Frequency Percent
Caucasian Valid Non high school 
graduate
4 7.5
High school graduate 26 49.1
Attended College 13 24.5
Bachelors + 6 11.3
Masters + 4 7.5 '
Total 53 100.0
African-American Valid
Non high school 
graduate
22 40.0
High school graduate 17 30.9
Attended College 8 14.5
Bachelors + 4 7.3
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Table 39
Level of education o f father
Race Frequency Percent
Caucasian Valid Non high school 
graduate
10 18.9
High school graduate 22 41.5
Attended College 6 11.3
Bachelors + 9 17.0
Masters + 6 11.3
Total 53 100.0
African-American Valid
Non high school 
graduate
23 41.8
High school graduate 18 32.7
Attended College 6 10.9
Bachelors + 3 5.5
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Table 40
Socio-economic status in high school
Race Frequency Percent
Caucasian Valid Very low 1 1.9
Below average 12 22.6
Average 32 60.4





Below average 19 34.5
Average 15 27.3
Above average 7 12.7
Total 55 100.0
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Table 41a
What financial means supported your undergraduate degree—job?
Race Frequency Percent
Caucasian Valid No 13 24.5
Yes 40 75.5
Total 53 100.0




What financial means supported your undergraduate degree—loans?
Race Frequency Percent
Caucasian Valid No 26 49.1
Yes 27 50.9
Total 53 100.0
African-American Valid No 21 38.2
Yes 34 61.8
Total 55 100.0
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Table 41c
What financial means supported vour underaxaduate degree— academic scholarship?
Race Frequency Percent
Caucasian Valid No 39 73.6
Yes 14 26.4
Total 53 100.0




What financial means supported vour undergraduate degree—athletic scholarship?
Race Frequency Percent
Caucasian Valid No 45 84.9
Yes 8 15.1
Total 53 100.0
African-American Valid No 35 63.6
Yes 20 36.4
Total 55 100.0
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Table 41e
What financial means supported vour undergraduate degree— family?
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Race Frequency Percent
Caucasian Valid No 33 62.3
Yes 20 37.7
Total 53 100.0




Who motivated vou to stav in high school--familv?
Race Frequency Percent
Caucasian Valid No 3 5.7
Yes 50 94.3
Total 53 100.0
African-American Valid No 5 9.1
Yes 50 90.9
Total 55 100.0
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Table 42b
Who motivated you to stay in high school— friends?
Race Frequency Percent
Caucasian Valid No 33 62.3
Yes 20 37.7
Total 53 100.0




Who motivated vou to stav in high school— a teacher/coach?
Race Frequency Percent
Caucasian Valid No 31 58.5
Yes 22 41.5
Total 53 100.0
African-American Valid No 20 36.4
Yes 35 63.6
Total 55 100.0
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Table 42d
Who motivated vou to stav in high school— a minority role model?
Race Frequency Percent
Caucasian Valid No 53 100.0
Total 53 100.0




Who motivated vou to stav in high school—a non-minoritv role model?
Race Frequency Percent
Caucasian Valid No 49 92.5
Yes 4 7.5
Total 53 100.0
African-American Valid No 42 76.4
Yes 13 23.6
Total 55 100.0
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Table 43a
What influenced vou to stav in high school— academics?
Race Frequency Percent
Caucasian Valid No 22 41.5
Yes 31 58.5
Total 53 100.0




What influenced vou to stav in high school—athletics?
Race Frequency Percent
Caucasian Valid No 22 41.5
Yes 31 58.5
Total 53 100.0
African-American Valid No 18 32.7
Yes 37 67.3
Total 55 100.0
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Table 43c
What influenced vou to stav in high school— co-curricular activites?
Race Frequency Percent
Caucasian Valid No 31 58.5
Yes 22 41.5
Total 53 100.0




What influence vou to stav in high school—career?
Race Frequency Percent
Caucasian Valid No 27 50.9
Yes 26 49.1
Total 53 100.0
African-American Valid No 25 45.5
Yes 30 54.5
Total 55 100.0
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Table 43e
What influenced vou to stay in high school— college?
Race Frequency Percent
Caucasian Valid No 11 20.8
Yes 42 79.2
Total 53 100.0
African-American Valid No 19 34.5
Yes 36 65.5
Total 55 100.0
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Table 44
What best represents vour academic achievement level while in high school?
Race Frequency Percent
Caucasian Valid Below average 3 5.7
Average 16 30.2
Above average 26 49.1




African-American Valid Average 27 49.1
Above average 20 36.4
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4519 S 24th St, Omaha 68107-1817
IRB#: 167-02-EX
TITLE OF PROTOCOL: Factors That Influence African American Male's Decisions To 
Become Educators
Dear Mr. Bartee:
The IRB has reviewed your Exemption Form for the above-titled research project. 
According to the information provided, this project is exempt under 45 CFR 46:101b, 
category 2 . You are therefore authorized to begin the research.
It is understood this project will be conducted in full accordance with all applicable 
sections of the IRB Guidelines. It is also understood that the IRB will be immediately 
notified of any proposed changes that may affect the exempt status of your research 
project.
Please be advised that the IRB has a maximum protocol approval period of three years 
from the original date of approval and release. If this study continues beyond the three 
year approval period, the project must be resubmitted in order to maintain an active 
approval status.
Sincerely,
Ernest D. Prentice, Ph.D.
Co-Chair, IRB
EDP/gdk
Service  Building 3 0 0 0  /  9 8 7 8 3 0  N e b ra sk a  M edical C e n te r  /  O m a h a , NE 6 8 1 9 8 -7 8 3 0  /  4 0 2 -5 5 9 -6 4 6 3  / FAX: 4 0 2 -5 5 9 -3 3 0 0
Em ail: irb o ra@ u n m c.ed u  /  h ttp :/ /w w w .u n m c .e d u /irb
Institutional Review Board (IRB) 
Office of Regulatory Affairs (ORA)
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TO: Survey Participant 
RE: Completion of Survey 
DATE: May 17, 2002
I am a doctoral candidate in the UNO/UNL, joint doctoral program and an educator in the 
Omaha Public School District. I am requesting your assistance and input as I am 
completing my dissertation. The purpose of this study is to assess factors that influence 
African American males’ decisions to enter education as a profession and how they may 
differ from the non-majority. My faculty supervisor is Dr. Jack McKay, Professor, 
Department of Educational Administration at the University of Nebraska at Omaha.
A survey has been designed to gather information about African American male and 
Caucasian male educators in the Omaha Public School District relative to their 
backgrounds, attitudes, and perceptions about teaching as a career. Specifically, the 
survey seeks to gain information about the participants’ high school experiences, 
community involvement, and family background. Your time involved may be 
approximately 20 minutes.
With the shortage of educators and specifically African American male educators, we 
must learn more about the reasons and influences why African American men made their 
decisions to enter education as a profession.
Your participation in this survey is strictly voluntary. There will be no identifiers and 
confidentiality will be maintained. Please circle one answer per question unless 
otherwise indicated. Begin with questions one on the survey and complete the entire 
survey. Return the completed survey to me in the enclosed self-addressed envelope 
within one week.
Thank you in advance.
Jerry M. Bartee
Omaha South High School
402-557-3610
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